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G U I D E  B O O K  F O R  T E A C H E R S  
W H O  D E A L  W I T H  S T U D E N T S  A T  R I S K

At-risk children, youth and students are a real problem, resulting from many
of the challenges we face in the 21st century.  There are seven indicators
that children are at risk: poverty, disability, health, absent parents, single
parents, unmarried mothers, and parents who have not completed high
school.  According to statistics, children with one or more of these
conditions have a higher risk of dropping out of school, losing their jobs, or,
for girls, becoming teenage mothers.

What can we do about it? 
Rigorous standards and curriculum, equitable and excellent instruction,
guidance & therapy, preparation and support of expert teachers, schools
organized into small units and instructional teams, democratic governance, a
healthy learning environment, and schools linked with parents and
communities.
The solution includes international projects that open up a lot of
opportunities, offer assistance, and facilitate experience exchanges in nearly
all of the aforementioned fields. 

Young people who drop out before graduating from high school often
pay a higher price. In these cases, the transition from school to work and
financial independence is more difficult.
Let's not forget other factors that increase the risk of inclusion problems,
such as global epidemics, large-scale military operations in different
regions and/or migration, global climate change, as well as social,
cultural, occupational, medical, and technology challenges. 

F O R E W O R D   T E A C H E R & S C H O O L  P R I N C I P A L :  C O C A  M A R L E N A  V A S I L I U

In school, at-risk children are those who
face significant obstacles, such as
poverty, cultural and language barriers
or disabilities, that make it difficult for
them to succeed academically.
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B o r n  a n d  r a i s e d  i n  S a r d i n i a ,  s h e  f o l l o w s  h e r  p a s s i o n  f o r  f o r e i g n

l a n g u a g e s  b y  s t u d y i n g  a b r o a d  L i n g u i s t i c  M e d i a t i o n  a t  t h e

U n i v e r s i t y .  D u r i n g  h e r  u n i v e r s i t y  y e a r s ,  s h e  s p e n t  a n  E r a s m u s

p e r i o d  i n  S p a i n  a n d  u n d e r s t a n d s  t h e  g r e a t  e d u c a t i o n a l  a n d

f o r m a t i v e  v a l u e  o f  t h a t  e x p e r i e n c e .  S h e  c o n t i n u e s  h e r  s t u d i e s  i n

I t a l y  a n d  s p e c i a l i z e s  a s  a  p r i m a r y  s c h o o l  t e a c h e r  a n d  s u p p o r t

t e a c h e r .  A  f e w  y e a r s  a g o  s h e  d e c i d e d  t o  e n g a g e  i n  E u r o p e a n

p r o j e c t s ,  w h i c h ,  i n  t h e  m e a n t i m e  h a v e  a l s o  b e e n  e x t e n d e d  t o

c o m p u l s o r y  s c h o o l s .  T h a n k s  t o  g o o d  t e a m w o r k ,  a  l o t  o f  p a s s i o n ,

a n d  d e t e r m i n a t i o n .  S i n c e  t h e n  t h e  M o n t e  R o s e l l o  A l t o  I n s t i t u t e  h a s

b e e n  i n v o l v e d  i n  m a n y  E r a s m u s  K A 1  a n d  K A 2  p r o j e c t s ,  a l l o w i n g

t e a c h e r s  a n d  y o u n g  s t u d e n t s  t o  p a r t i c i p a t e  i n  i n t e r c u l t u r a l

e x c h a n g e s  o f  t h e  h i g h e s t  i m p o r t a n c e .



" E v e r y  e u r o  t h a t  w e  i n v e s t  i n  E r a s m u s +  i s  a n  i n v e s t m e n t

i n  t h e  f u t u r e  —  i n  t h e  f u t u r e  o f  a  y o u n g  p e r s o n  a n d  o f

o u r  E u r o p e a n  i d e a .  I  c a n n o t  i m a g i n e  a n y t h i n g  m o r e

w o r t h y  o f  o u r  i n v e s t m e n t  t h a n  t h e s e  l e a d e r s  o f

t o m o r r o w .  A s  w e  c e l e b r a t e  t h e  9  m i l l i o n t h  p e r s o n  t o

t a k e  p a r t ,  l e t ' s  m a k e  s u r e  w e  a r e  9  t i m e s  m o r e

a m b i t i o u s  w i t h  t h e  f u t u r e  o f  t h e  E r a s m u s +  p r o g r a m m e . "  
    - E u r o p e a n  C o m m i s s i o n  P r e s i d e n t  J e a n - C l a u d e  J u n c k e r ,  3 0 . 0 6 . 2 0 1 7

EDUCATION & RISKS



Around 27 million children in Europe are at risk of poverty or social exclusion,
and current economic, financial, and social conditions are again putting them at
greater risk. Although Europe's Strategy for Growth and Development aimed to
lift at least 20 million people out of poverty or the risk of social exclusion, by
2020, the European Union (EU) was moving away from this target.

Some children are living in poverty in every European country, including the
traditionally egalitarian Nordic welfare states. In the 28 EU member states,
28% of under-18s are at risk of poverty or social exclusion. In many countries,
the gap between rich and poor is widening.

Inequality is not only one of the root causes of poverty, it is also one of the
consequences. Children born in economically and socially disadvantaged
regions or neighbourhoods, children with disabilities, and those from a migrant
or minority background are more likely to start their lives at a disadvantage.
The effects of poverty and exclusion on children are not short-term. On the
contrary, they can last a lifetime and be carried on into future generations. 

Equal access to affordable childcare and free, high-quality education is central
to securing equal opportunities and breaking poverty cycles. However, less
than half of European countries have achieved a target set in 2002 to provide
childcare for at least a third of all children under the age of three by 2010.4
Across the EU, 13% of children leave school after lower secondary level and
are not in further education or training programmes. In some countries, the
figure for early school leavers is as high as 25%.

According to the publication of 'Save the
Children in 2014', on 20 February 2013, the
European Commission (EC) adopted its
Recommendation on child poverty and well-
being, Investing in Children: breaking the
cycle of disadvantage as part of its Social
Investment Package. 

The Recommendation is a crucial tool for, and contribution towards, combating
child poverty in Europe. It crucially places children’s rights, the best interests of
the child, equal opportunities and support for the most disadvantaged at the center
of efforts to combat child poverty.



According to the figures in the Children's with Statistics (2014)
Report of TURKSTAT, almost half of the 17 million people
living below the poverty threshold are children. According to the
2012 figures of TUIK, approximately one million people living in
Turkey are employed in heavy and dangerous jobs, and it is
approximately 400 thousand children.

In 2022, 24.7% (almost 20 million) of the children (aged less than 18
years) in the EU were at risk of poverty or social exclusion.
Compared with 2021, this share slightly increased by 0.3 percentage
points (pp).

Considering the data from
AROPE 2012, countries like
Romania 52,2%, Bulgaria 52,3%,
and Italy 33,8%, despite some
improvements, in 2019 and
2022, still have some of the
highest levels of risk in Europe.
Poland could be a good model
to study, as it decreased the risk
from 29 % in 2012 to 18% in
2022.



S O U R C E :  E U R O S T A T  2 0 2 0

The  At  R isk  o f  Pover ty  or  Soc ia l  Exc lus ion  (AROPE)  r a te  i s  a  c ruc ia l

i nd i ca to r  used  to  mon i to r  t he  EU 2030  ta rge t  on  pove r t y  and  soc ia l  exc lus ion .

I t  a l so  se rved  as  the  head l i ne  i nd i ca to r  fo r  mon i to r i ng  the  EU 2020  S t ra tegy

pover t y  ta rge t .  Th i s  ra te  rep resen ts  the  sha re  o f  t he  to ta l  popu la t i on  tha t

faces  the  r i sk  o f  pove r t y  o r  soc ia l  exc lus ion1 .

In  2020 ,  the  European  Un ion  had  the  fo l l ow ing  s ta t i s t i cs  re la ted  to  AROPE:

    75 .3  m i l l i on  peop le  were  a t  r i sk  o f  pove r t y .

    27 .6  m i l l i on  i nd i v idua ls  exper ienced  seve re  ma te r ia l  and  soc ia l  dep r i va t i on .

    27 .1  m i l l i on  l i ved  i n  househo lds  w i th  l ow  work  i n tens i t y2 .

E f fo r t s  to  add ress  pove r t y  and  soc ia l  exc lus ion  rema in  c r i t i ca l ,  and  AROPE

ra tes  p rov ide  va luab le  i ns igh ts  fo r  po l i cymakers  and  o rgan iza t i ons  work ing

toward  a  more  i nc lus i ve  soc ie ty .

I t  comb ines  th ree  major  d imens ions ,  each  re f l ec t i ng  a  d i f f e ren t  aspec t :

Rela t ive  Income Pover ty :

A person  i s  cons ide red  a t  r i sk  o f  pove r t y  i f  t he i r  equ iva l i zed  d i sposab le

income (a f te r  soc ia l  t rans fe rs )  f a l l s  be low the  a t - r i sk -o f -pove r t y  th resho ld .

Th is  th resho ld  i s  se t  a t  60% o f  t he  na t i ona l  med ian  equ iva l i zed  d i sposab le

income.  The  goa l  i s  t o  cap tu re  i nd i v idua ls  who  face  i ncome- re la ted

cha l l enges .

Severe  Mater ia l  and  Soc ia l  Depr iva t ion  (MSD) :

MSD takes  i n to  accoun t  bo th  ma te r ia l  and  soc ia l  i t ems ,  p rov id ing  a  more

comprehens ive  measure  o f  dep r i va t i on .

I t  i nc ludes  i t ems  a t  t he  i nd i v idua l  l eve l  (bes ides  househo ld  i t ems) .

Severe  MSD co r responds  to  an  en fo rced  lack  o f  7  o r  more  i t ems .

The  upper  age  l im i t  f o r  t h i s  i nd i ca to r  was  i nc reased  f rom 59  to  64  yea rs  o ld .

Weak Labor  Market  At tachment :

Th is  d imens ion  focuses  on  peop le  l i v i ng  i n  (quas i - ) j ob less  househo lds .

I t  cons ide rs  the  l ack  o f  su f f i c i en t  l abo r  marke t  engagement .

Ind i v idua ls  i n  househo lds  w i th  l ow  work  i n tens i t y  con t r i bu te  to  th i s  componen t .



W H O  A R E  D I S A D V A N T A G E D  S T U D E N T S
A N D  S T U D E N T S  A T  R I S K  ?

When we say children at risk, there are 6 groups that we encounter most
frequently

- Street children
- Children pushed into crime

- Children ın labour
- Children exposed to abuse 
- Migrant, refugee children

- Children with mental and behavioral disorders such as behavior disorder,
attention deficit hyperactivity syndrome, oppositional defiant disorder (ODD)



 
BEHAVIOURS OF STUDENT AT RISK 

Running away from school 
Using alcohol or/and drugs drugs
Tending to commit a crime or committing a crime
Tendency to commit violence
Working on the street
Running away from home
Self-harming
Early sexual intercourse

BASIC PRINCIPLES OF APPROACHING STUDENTS AT RISK

Respect his personality: Speak to him as an adult.
Listen: Not many people listen to them, so listen and care about their speech.
Don't fall into their trap: They may want to make you angry, don't fall into
their trap.
Be consistent: Don't be great one day and bad the next. Always try to be
stable and behave in the same way.
Be persistent and patient: Be patient, as it will take a long time for their
behavior to improve.
Concentrate on good behavior rather than bad behavior: Good behavior
needs recognition. Appreciate it.
Criticize his behavior, not him: “Hitting is a bad behavior”, "Hitting someone
hearts that person" instead of  “You are so bad"; “You are hitting people”.
Speak positively: “Put the tea on the table instead of  “Don’t put the tea
there…”
Encourage: Support self-efficiency, and increase confidence and faith.
Avoid arguing: Arguing is ineffective and unproductive.
Be solution-oriented: Focus on the solutions to the problems encountered and
learn from each situation how to overcome them. Help the student to remove
the barriers in order to change.
Learn a lesson from every experience: learn gradually and allow enough
time for it.



Violent Kids 

“Let us be the ones who say we do not accept that a child dies every
three seconds simply because he does not have the drugs you and I
have. Let us be the ones to say we are not satisfied that your place
of birth determines your right for life. Let us be outraged, let us be

loud, let us be bold.”
― Brad Pitt

It's very important to recognize children who are

potentially at risk of violence in our schools and

take necessary actions. We as teachers can reduce

the problem of violence of students and violence at

home. Undoubtedly, it should not be taken to mean

that children who have qualities that can

potentially exhibit violence will necessarily resort to

violence. However, it is clear that these children

need attention and support. For this reason, it is

beneficial for administrators, teachers, school

counselors and parents to know the qualifications

of children at risk. 

Perry (2001) states that children with the following

characteristics are at risk for resorting to violence:

Those who are aggressive and reactive, those

who cannot control their impulses

Those who do not participate in social activities

at school and stay out

Unsuccessful students who have problems in

their lessons

Those who come from broken families and how

they should treat their children adequately

Those who do not know the mother or father

Those who have experienced or witnessed

violence at home

Those who have experienced childhood abuse in

the past



RECOGNIZING THE SIGNS OF VIOLENCE
It is impossible to predict every behavior that may lead to violence with one

hundred percent accuracy. But children at risk actually give signals. Therefore,
teachers should pay attention to these warning signals from children. Recognizing

the characteristics of alarmed children not only makes it easier to take the
necessary precautions but also prevents possible bigger problems that may arise in

the future. 

These signals can be summarized as:

SOCIAL WITHDRAWAL AND FEELING OF
EXCLUSION 

In some cases, social rejection, isolation, and
withdrawal behaviors that start slowly and
eventually peak at some point may be signs
that the child has problems. It is well known
that many young people experience influence
and rejection while growing up. Growth,
especially in youth. Troubled children are
often influenced by their peers.
These children, whose friends are not violent,
will look for children who are violent like
themselves. This risks reinforcing their rigidity.

HAVING BEEN SUBJECTED TO
VIOLENCE

Children who have been subjected
to physical violence or sexual abuse
at home, are at risk of self-inflicted
violence or express violence against
others in the community or at
school. 



EMOTIONAL
HARASSMENT
Children who are constantly
ridiculed, teased, and humiliated by
their friends and families may
eventually fall into social
withdrawal. Children in this
situation are not supported and
when they continue to experience
these problems, they may display
inappropriate behaviors and resort
to violence.

EXPRESSING VIOLENCE IN
WRITING AND PICTURES
It is mostly harmless for children to include
violence in their writings and drawings.
However, the fact that these texts and pictures
are directed towards a specific person and that
this situation is repeated indicates an emotional
problem experienced by the child and can be
considered as a sign of potential violence.
Therefore, these signs should be taken seriously,
but, against the risk of misinterpretation, the
evaluation should be left to experts.

UNCONTROLLABLE ANGER
Anger is a natural emotion that
everyone experiences from time to
time. However, if the teen/kid is
consistently angry and shows extreme
anger over trivial things that affect him
or her, this may be considered a form
of self-harm or harm to others.



INTENSE DISCIPLINARY
PROBLEMS
The chronic behaviors of the student at 
home and school, and discipline problems 
mean this child's      emotional needs are not 
being met. If this    situation continues, the 
child may exhibit    potentially violent behavior.

HAVING VIOLENCE AND AGGRESSIVE
BEHAVIORS IN THE PAST
Students who have exhibited aggressive behaviors
and violence in the past tend to continue such
behaviors unless they are supported and receive
psychological help. As with other people, these
behaviors can manifest as torturing animals,
damaging school property and the environment,
or even deliberately starting a fire. Anti-social
children, who have frequently exhibited such
behaviors in various environments and situations
in the past, are in the risk group.

NOT ACCEPTING DIFFERENCES AND
PREJUDICED MANNERS

Children and youth who cannot accept
individuals or groups with different
characteristics, who approach them
with prejudice and hate them, are also
potentially at risk of violence.



Serious physical fights with friends or family
members
Serious damage to property
Being violently angry even in the face of
seemingly simple events
Making major threats, e.g. with details about
inflicting deadly violence
Possession and/or use of firearms, other
weapons, or dangerous tools (e.g. screwdriver)
Be aware that they may injure themselves or
attempt suicide

IMMINENT SIGNS OF VIOLENCE
Imminent signs of violence are signs that students are close to engaging in
dangerous behavior that could potentially harm themselves or someone else.
Therefore, it is necessary to take such imminent signs more seriously and to
intervene immediately. Imminent signs of violence often do not occur in
isolation. Many signs revealing danger are observed together. These signs are
often clearly visible, persistent, serious, hostile behavior or threats to students,
staff, or other individuals. The signs of violence are usually noticed by multiple
school personnel as well as observed by family members. It can be said that
students exhibiting the following behaviors have close signs of violence:



WHAT CAN TEACHERS DO?

On Sale - 1
Trendy Interiors - 2

TEACHERS PLAY A KEY ROLE IN POTENTIAL VIOLENCE AMONG STUDENTS.
HOWEVER, FOR TEACHERS TO DEAL EFFECTIVELY WITH THIS PROBLEM, THEY
NEED TO KNOW HOW TO PREVENT VIOLENT BEHAVIOURS AND HOW TO
PROTECT VICTIMS. THEY NEED TO BE ABLE TO APPLY THE THEORY. 
TEACHERS HAVE THE POTENTIAL TO ENCOURAGE VIOLENCE, ALLOW VIOLENCE
OR PREVENT BULLYING WITH THEIR BEHAVIORS. 

Below are the items that teachers can do in this regard:

1. Inform the school administration
A sensation that some students come to school with fire or sharp objects.
This is the case when you receive an alarm or sense a dangerous situation that may invite
violence.
Report the situation to the school administration as soon as possible.
2. Recognize zero tolerance for violence
Do not tolerate any form of violence, regardless of its type or justification.



3. Establish rules that students must follow. Promote prevention, and create
classroom rules that do not allow violence.  This rule also includes bad behavior such as
name-calling and harassing others. It is important to be clear which behavior is desired
and which is not. 
4. Establish rules with students. It is important to clarify expectations and
inappropriate behavior. However, it is more important that you develop these rules
with your students and post them in the classroom or on the wall.
5. Determine rewards and sanctions
In addition to a set of rules, reward students who follow the rules and set sanctions for
non-compliance. Determining these sanctions will force students to obey the rules in a
sense. For this reason, it is useful to post the list of sanctions next to the list of rules in
the classroom. A bully student who sees that he is not punished for the violence he
commits may think that his bad behavior is acceptable or even rewarded. One of the
first sanctions against such students may be to immediately apologize and force them
to do something to make up for their misbehavior.
6. Encourage respect for others
Encourage your students by emphasizing that they should show others the same
respect they want from other students.
7. Create a safe classroom environment with a positive atmosphere
8. Maintain your students' trust in you
When students experience or witness violence, they need to trust their teachers to tell
them about it.
9. Be alert to warning signs
Before you can offer assistance to students who are at risk of violence and who are
giving distress signals, you must first recognize these students. For this, you need to
recognize the defining characteristics of students who give a danger signal. The
distinctive characteristics of students giving distress signals are detailed in this
handbook.
10. Support school policies that reduce the risk of violence
Fulfill your responsibilities inside and outside the classroom by contributing to the
implementation of the school's non-violence policies.
11. Support anti-violence programs
Believe in the importance of the anti-violence program at school and fulfill your role in
the program without interruption.



12. Be a model
Students model their teachers. A teacher who sometimes resorts to violence and
misuses his power and authority gives the message that violence is an acceptable
phenomenon.
13. Increase academic success
Studies reveal that students who engage in violence and bullying are generally more
common among students with poor school performance. For this reason, teachers
should increase their success by showing special academic attention to their students
who bully and use violence.
14. Emphasize character development
Teachers should help students develop self-confidence, self-esteem and social skills.
15. Be alert to violence
You should always be alert to the possibility of violence.
16. Take violence seriously
When you witness violence or are reported to you by students, take it seriously and
act accordingly.
17. Check risky places
Check for venues where there is a risk of violence, especially when you are on duty.
While the risk areas of each school are different, keep an eye on the nooks and
crannies, the schoolyard, playground, crossways, toilets and narrow corridors.
18. Be more careful in times of risk
Take the necessary precautions, considering that the school may be more risky during
the lunch breaks and the classes during the break hours.
19. Include more rewards than punishment
20. Emphasize cooperative learning as well as competitive education
21. Collaborate with your students in classroom management
22. Help your students develop social and friendship skills
23. Take complaints seriously
When there are complaints about bullying or violence from students or parents, listen
carefully, take things seriously, and do not neglect what is necessary. Also, inform
these students and their parents about what has been done.
24. Evaluate
Evaluate the effectiveness of the studies on violence with the addressees of the
subject.
25. Offer help without delay to those involved in and witnessing violence
26. Inform the families of the children involved in violence and involve them in the
process of solving the problem
27. Inform students about violence and bullying



28. Don't ignore problems
Don't try to clear the school by saying that the issue of violence is a thing of the past.
Rather, collaborating with parents by explaining the school's nonviolent policies and
activities.
29. Be sensitive to incidents of bullying
Some teachers say that there is no violence in my classroom and our school. A teacher
who tends to cover up the truth either cannot see the problem or consciously prevents
it from being seen. If there is no problem, there is no need to look for a solution.
30. Get to know your students
Conduct small surveys so that both you and your students get to know each other. It
can be easier for students to understand each other's interests, hobbies and
conditions.
31. Do exercises based on students writing positive things about each other.
Such activities have the potential to raise students' self-esteem.
32. Get to know and collaborate with parents
33. Avoid acts of incitement to violence
Teachers can unintentionally contribute to violence in two ways:
First, they can set an example for misuse of power by sending the message that power
and status are legitimate mechanisms for control. Second, they can make it difficult for
students to seek help when they are victims. However, victims want to have teachers
who will help them when they are in a difficult situation, who will take their problems
seriously and they can trust. However, a child who tells his/her situation to his/her
teacher when he/she is exposed to violence cannot easily ask for help again if he/she
is treated as a "snitch" or "custard boy" by his teacher. In addition, such teacher
behavior encourages bullying and violence.
34. Avoid prejudices
Violent behavior by students who are popular at school or favored by teachers may be
ignored by teachers or the allegations may not be convincing. On the other hand,
when students who anger, provoke, and annoy teachers are bullied, they may not
believe it because of teacher prejudices.
35. Beware of violence that cannot be directly observed
It should not be forgotten that there are types of violence that can be seen easily from
the outside, as well as types that are not easily seen (e.g. changes in behavior).
36. Distinguish between jokes and violence
37. Organize an anti-violence poster contests
This is one of the most effective methods of increasing students' sensitivity to violence.
Reward the poster that delivers the message most effectively.
38. Inform your students about what to do when they experience violence
When some students are exposed to violence by their peers, they sometimes do not do
anything because they are afraid, and they do not tell anyone about this situation. 



Sometimes they really don't know what to do and who to get help from. Teachers need
to inform these students.
39. Protect lower-grade students from upper-grade students
40. Warn passive viewers
It is known that when violent incidents occur, some students do not intervene and
remain silent in order to protect the victim. However, everyone must combat violence
and bullying at school, and students also have responsibilities. For this reason, teachers
prefer to remain passive.
State that they should warn the students, and when they witness violence, they should
say "stop" to the bully, try to protect the victim, and at least inform an adult.
41. Intervene 
When you witness violence, it is not appropriate to say "Let the students solve their
problems". A teacher who witnesses violence should immediately take over the
situation after the initial intervention and refer this student to the school psychologist
or counselor. Thus, the bullying student is informed that there is no profit in the
bullying, and the message that violence is not tolerated in this school is given.
42. Interview parents about their children
Invite parents to school to discuss their child's development or any concerns they have
about their child. Send congratulatory messages to the parents of successful students.
43. Improve your conflict resolution and anger management skills and teach them
to your students
Help your students use these skills in their daily lives. You can discuss these skills with
your students, regardless of the main topic of your lesson.
44. Ask your students for their ideas about violence and how it can be prevented
45. Encourage your students to tell what they know about violence or crime
46. ​​Develop a culture of tolerance for differences in your students
47. Improve your students' social skills
In this framework, it is necessary to be kind to others, to respect different opinions, to
appreciate others, etc.
48. Listen carefully to your students who have been subjected to violence and harm
49. Regularly evaluate the effectiveness of your practices to prevent violence
50. Keep in mind that your colleagues who provide counseling services to victims
of violence may also need help and support from time to time



WHAT CAN BE DONE FOR
CHILDREN TO BE COMPATIBLE

WITH THE SOCIETY?

HAPPY KIDS - HAPPY TEACHERS - HAPPY EUROPE

Therefore, it becomes important to raise children as individuals who are compatible
with society. 
Here, the biggest task falls to parents and teachers. With the education that parents
and teachers provide to children, they can become individuals who are in harmony
with society, responsible, solve the conflicts and problems they encounter healthily,
be at peace with themselves and other people, or have the opposite characteristics of
what is described above. 

The most obvious difference between a criminal and a non-criminal individual is that
he can control non-criminal "guilt impulses" and seek ways out of them through some
socially harmless activities. The individual's ability to achieve this largely depends on
going through a healthy socialization process. The innate potentialities, talents,
intelligence, and physical characteristics that form the material basis of the human
personality gain meaning in the social environment in which the human being
develops.



PARENTS & TEACHERS

Parents and teachers should first teach their
children the rules of the family and society
correctly, without using violence. In addition,
children should be given a sense of responsibility.
Because it will be difficult for individuals who do
not act responsibly to adapt to society. A
responsible person is respectful to himself and
others. It fulfills its duties. He runs his own affairs
and does not want to be an unnecessary burden to
others. He is conscious of his worth. He holds
himself solely responsible for his feelings, thoughts
and actions. What they expect from life is
proportional to what they give away. 
Parents are responsible for transferring the
traditions and customs, general tendencies,
culture and moral understanding of the society to
the next generations. Of course, children are not
born with a sense of responsibility. But learning to
be responsible starts sooner than many realize. It
can be said that the events that the child senses
around him from the moment he is born, the care
and the responsibilities shown by the parents
towards him, have the first effects on him. It
should not be forgotten that; "The child learns
what he lives”. Another thing that parents and
teachers should do in the education of children is
to ensure that they learn healthy solutions to
interpersonal conflicts and problems they
encounter. Conflict and problem-solving are
learned well if based on real experiences or
examples.

COLLABORATION IS IMPORTANT
To resolve interpersonal conflicts
and problems, there are basic skills
that need to be learned at various
ages. Crawford and Bodin describe
the skills that children and young
people need to acquire separately
from early childhood until
adolescence, through a
developmental approach. Adults
with these skills are regarded as
having the understanding necessary
to solve problems for everyone's
sake. 
Some of these understandings are:
"Good faith", "Belief that there is
more than one solution to
problems", "Winning does not mean
that the other side loses",
"Approaching problems from
different perspectives", "Being an
active listener to learn from others'
perspectives", "Avoiding the use of
force”. 
Conflict and problem solving
education programs can be applied
in order to inform children about
interpersonal conflict resolution and
problem solving techniques they can
use in practice.



PARENTS & TEACHERS

Another method that can be used in education is
affective behavior. Affective behavior education
encompasses a much broader field than the
development of beliefs, opinions, values, attitudes,
and interests, it uses the power of feelings and
emotions to engage and reinforce learning.
For the individual to recognize his self with a
realistic eye it is necessary:
a) The development of courage and honesty in
terms of self-expression; 
b) Recognizing the impact it has on others so that
he can perceive the feedback others give him;
c) Evaluating himself more positively if these
impressions are not consistent with his ideal self,
that is, with the requirements of the self that he
can be happy with; 
d) Being sensitive to the needs of others and
treating people with respect, warmth and honesty
to establish good human relations; 
e) The development of all other values ​​and
attitudes that lead to self-realization. 
Such a comprehensive affective education must
include all of the following practices: 

Assimilating values ​​that lead to self-
actualization through modeling; 
Giving importance to affective learning that can
occur with standard programs; 
Adding new subjects aimed at affective
education to school programs; 
Within the school organization. Assist in the
development of the person as a whole by
introducing and activating psychological
counseling and guidance services.

Parents and teachers have a great responsibility to
ensure that children become individuals who think
and behave healthily and are compatible with
society.

EDUCATION IS CRUCIAL It all depends on the
education the child receives
from the moment he is born.
A good education will
prevent children from
committing crimes in the
future and will help them
become members of society
in the future.
A child who is constantly
pushed, disliked, not
respected or valued, is not
taught responsibility, is
conflictual or negative, is
emotional and aggressive in
life, and is at risk of
developing bad habits.
Children who are loved,
respected, valued and
taught responsibility by the
people around them will
have good thoughts,
feelings and behaviors in the
future without experiencing  
problems in social
integration.



An example how sport can help:
PE Teacher Alessandra Giuntini from Scuola G. Borsi tells us her experience





STEALING &
PICKPOCKETING

Stealing is the unauthorized taking and possession of an
item that does not clearly belong to that person.

Initially, we consider the criteria for conduct disorder.
We need to know the developmental characteristics of
children of different ages. Since the concept of
possession is not developed in a two-year-old child, he
thinks everything is his own. He cannot distinguish
between ”your”, ”mine” and ”his” concepts. Over time,
the child begins to distinguish between what is and what
is not, but his selfish attitude continues for a long time.
At the age of 3-4, a child knows that nothing will be
taken without asking, but he cannot resist. When in 1st-
2nd grade of primary school children can use each
other's colored pencils, erasers, etc. They can enjoy their
stuff. The behavior of taking the belongings of others at
this age is not considered to be stealing. It is necessary
to emphasize the "unauthorized taking" that is seen in
school age and is frequently repeated. If it continues
regularly after the age of 10, this is an indication of a
serious emotional disorder in the child and professional
help should be sought.

   REASONS

Not giving enough pocket money to the child:
An important deprivation in the child's life
The idea of ​​ownership is not developed in
children
Taking revenge
Parents subconsciously enjoy the child's
behavior
The child may have chosen a bad example to
identify with
The need to increase the child's self-confidence
There may be a way for the child to settle
accounts with the parents
Depression may be an indication of the stress
caused by jealousy or anger towards a newborn
sibling



1. Learn values, ​​children
should be taught to be
honest and take care of
other people's property.
Parents should set a good
example.
2. Be a role model
First of all, parents need to
be a role model for their
children. Things belonging to
others should not be thrown
away, those found should be
returned, and others should
not be deceived.
3.Strengthening
communication skills: 
If the child does not have a
close relationship at home, if
there is not enough time left
for family, the relationship
between family members
should be strengthened
starting with good positive
communication.

HOW TO PREVENT?

3. It should be ensured that the child returns the item he borrowed or
stolen. The child should return the item by himself with an apology if
late, stolen, or damaged. If the item is broken or damaged, a new one
should be purchased and the money should be paid from the child's
pocket money. 

1. It is necessary not to overreact. Physical punishment should not be
given at all. Parents should show their disapproval without shouting.

2. The child should not be branded as bad. Only the behavior of the child
at that moment should be criticized. 

HOW TO REACT AS PARENTS?

By talking to the child, the problem-solving method may be useful. The child may be asked to
describe the situation clearly. E.g.; "What were you thinking when you took the item?”.

6. Property rights 
The child should be taught
how to borrow and return
an item that does not
belong to him when he
needs it.
7. The child should have his
own belongings 
He should have at least a
few items. Parents should
get permission from the
child when they use his
belongings.

4. The child should be given
a certain amount of pocket
money that can meet the
some needs of the child.
The child should know that
he can get it again when he
needs it and can lose it if
does not use it responsibly. 
5. Attractive items such as
coins should not be left
around.



TOGETHER WE CAN DO IT.
WHY DO WE USE THE WORD INCLUSION

RATHER THAN INTEGRATION?

How we can include our students with some strategies and
different tools?

Scuola secondaria di primo grado G. Borsi Livorno, 
contribution from seminars and meetings

images from the seminar's presentation by Luca Raina, Prato October 6, 2018

Inc lus ion  is  d i f fe rent  f rom in tegra t ion

An in tegra ted  c l ass room i s  a  se t t i ng  where
s tuden ts  w i th  d i sab i l i t i es  l ea rn  a longs ide  peers
w i thou t  d i sab i l i t i es .  
Ex t ra  suppor t  may  be  imp lemen ted  to  he lp
them adap t  to  the  regu la r  cu r r i cu lum,  and
somet imes  separa te  spec ia l  educa t ion
p rog rams  a re  i n  p lace  w i th in  the  c lass room o r
th rough  pu l l -ou t  se rv i ces .  I n  theo ry ,
i n teg ra t i on  i s  a  pos i t i ve  app roach  tha t  seeks  to
he lp  s tuden ts  w i th  d i sab i l i t i es  be  pa r t  o f  t he
la rge r  g roup .

Inc lus ion  i s  t he  ac tua l  merg ing  o f  spec ia l
educa t ion  and  regu la r  educa t ion
w i th  the  be l i e f  t ha t  a l l  ch i l d ren  a re  d i f f e ren t ,  w i l l
l ea rn  d i f f e ren t l y ,  and  shou ld  have  fu l l  access  to
the  same cu r r i cu lum.  S tuden ts  w i th  d i sab i l i t i es
a re  no t  expec ted  to  ad jus t  t o  a  f i xed  educa t ion
s t ruc tu re .  Ra the r  the  s t ruc tu re  i s  ad jus ted  so
tha t  eve ryone 's  l ea rn ing  s t y les  can  be  me t .
Ba r r i e rs  to  l ea rn ing  a re  removed  to  a l l ow  each
s tuden t  to  pa r t i c i pa te  fu l l y  i n  the  cu r r i cu lum and
fee l  equa l l y  va lued .
The  resu l t  i s  t ha t  a l l  s tuden ts  w i th  and  w i thou t
d i sab i l i t i es  bene f i t .



 Image from http://www.theinclusionsolution.me/equity-vs-equality-eliminating-
opportunity-gaps-education/







DYSLEXIA













Some useful tools for our students with dislexia
Choose The Right Font: https://www.youtube.com/watch?v=gPUL6wtpvR0

https://opendyslexic.org
Rewrite Any Text With The Right Font: http://www.pickeditor.com

If You Find Difficulties To Write, You Can Speak: https://dictation.io
Upload Text & Documents OR Convert To mp3 To Listen To Anywhere, Anytime:

https://www.naturalreaders.com
To Make a Map From Different Texts: https://www.lidiaedu.com/lidiatext



CAN YOU DO THE
ENGLISH?

Supplementary Tutorials and Exercises for ENGLISH 

E N G L I S H  L E S S O N  P L A N  F O R  D I S A D V A N T A G E D  S T U D E N T S  
B Y  P O L I S H  T E A M  

H O U S E H O L D S
L A N G U A G E  A N D  F U N  A C T I V I T I E S

E N G L I S H  L E S S O N ' S  Q U I C K
G U I D E S :

At Risk Students and the
Study of Foreign Language in
Schools

A  G U I D E  S H E E T  B Y  P R O F E S S O R  H A R P E R

Students who have oral and/or written language learning difficulties in their
mother tongue may have problems learning another language in school. This
does not mean that they should avoid the study of a new language. With
appropriate instruction most students can experience success. The keys to
success are the responsibility of both teachers and students. Teachers need
to provide appropriate, adapted instruction that meets a particular student's
needs. Students need to recognize their learning strengths and weaknesses
and stay committed to the task.



LESSON PLAN FROM POLAND

SUBJECT: English

TOPIC OF THE LESSON: Every day in Poland…

AIMS:
-to introduce and practice vocabulary describing chores
-to practice Present Simple
-to encourage students to speak through the use of games
-in a simple way students can tell what their chores at home are 

MATERIALS
-Power Point Presentation showing chores and how they are done in Poland by Polish students
-Worksheet which can be used both on the interactive board or printed and given to every student
to work on

TIME OF THE LESSON: about 30 -45 min

LEVEL: class 4 (students aged 9-10)

WARM UP (about 10 min)
Shark Game- The teacher writes on board dashes representing the topic of the lesson
_ _ _ _ / _ _ _/ _ _/ _ _ _ _ _ _
Students don’t know the subject of the lesson yet. They have to give letters from the English
alphabet and guess the sentence from the board. If the letter they give is right- it should be written
over the correct dash but if the letter is wrong it should be written over a step leading to the sea
and shark. If the students say too many incorrect letters that are not in the secret word, it will lead
them down the stairs to the hungry shark and they lose. 

PRESENTATION OF VOCABULARY (about 10-15 min)

The teacher shows the students the PP Presentation with different chores presented by Polish
students. Under each picture, there is a written word that corresponds with the photo. First, the
teacher asks the students to guess what chore the student in the photo is doing (students may guess
in their language) and then clicks and reveals the label under the picture. Students listen to the
teacher’s pronunciation and repeat loudly together. 



The teacher puts on board the worksheet. Students come to the board
and match the pictures to the expressions. They can draw arrows on the
board. If it is printed they match it with colourful pens and stick it into
their notebooks. 

EXERCISES AND SOME SPEAKING (10-15 min)

 Guess what I am doing?1.
One student comes to the front of the class and uses gestures to show
one of the chores from the lesson. (ex. He pretends to mop the floor.) He
cannot say anything. The class has to guess the mystery word.
   2. Memory game.
The teacher starts and says a sentence: Every day I get up. Now one
student repeats what the teacher said and adds something from himself:
Every day I get up and play with my dog. The following student repeats
what was said and adds something from him: Every day I get up, play
with my dog, and listen to music. And so it goes. The game may finish
when it becomes too difficult for students to repeat sentences.

ENJOY YOUR ENGLISH  :)
P.S: Hope it is not too complicated to carry it out in your class. 
And we use enough modern ICT, I think.
You can take photos of your students doing the lesson and send them to
us. 
And you can prepare your lesson on whatever subject you want. Not
only English.



Your mental
processes are like
car parts. You need
to maintain them
regularly so the
whole car runs
smoothly.

Why might a regular foreign
language class be difficult to pass
for at-risk learners?

W H A T  I S  T H E  N A T U R E  O F  T H E  F O R E I G N  L A N G U A G E
L E A R N I N G  D I F F I C U L T I E S  O F  A T - R I S K  L E A R N E R S ?

Generally speaking, foreign
language teachers are not
trained to describe specific
topics or provide specific
assistance.  Their training may
have stressed whole-language-
like strategies for in-class
learning and testing of the four
language areas in the foreign
language. 

Oral communication, language
laboratory practice with
listening tapes/recordings, and
computer-assisted learning are
currently traditional
components of foreign
language learning classes.
These methods of instruction
may serve the ideal learner
without language processing
problems, but they are often
detrimental to the at-risk
learner, who may need a more
systematic, structured,
multisensory approach.

Students who have significant
difficulties in one or more of the
four language systems in their
mother tongue (i.e., reading,
writing, listening, and speaking)
may experience problems with
foreign language learning in
school. The extent of this difficulty
in the foreign language classroom
is likely to depend on the nature
and severity of their oral and
written native language problems. 

Students who have difficulties in
most or all of the four language
systems are likely to experience
the most problems learning a
foreign language, particularly in
traditional language classrooms.
Language problems can range on
a continuum from no difficulties to
mild to moderate and to severe
difficulties. Research findings
suggest that there is not a
specific disability for learning a
foreign language. Rather, the
difficulties are an extension of a
continuum from very good to very
poor language learners.



P R O B L E M S . . .

Some students exhibit mild to
moderate language
difficulties, such as the
following:

maintaining the pace of
the class;
being unable to respond
immediately when called
upon spontaneously for a
response;
spending more time on
foreign language study
than other school subjects;
knowing how to study a
particular foreign
language concept, such as
learning new vocabulary
or analyzing a grammar
or pronunciation rule;
comprehending spoken
language, especially when
it is spoken quickly;
understanding a language
concept and applying it
correctly in specific
testing situations;
understanding directions
when they are given in
the foreign language;
producing spelling errors
in writing.

W H A T  K I N D S  O F  P R O B L E M S  C H A R A C T E R I Z E
T H E  F O R E I G N  L A N G U A G E  L E A R N E R  W I T H

M I L D  T O  M O D E R A T E  L A N G U A G E
D I F F I C U L T I E S ?

Citations
This fact sheet, At–Risk Students and the Study of a Foreign Language in School, was prepared by Leonore

Ganschow and Elke Schnieder. © 2008 International Dyslexia Association.

The Multi-Sensory Structured Language (MSL)
method is useful not only for students who have
difficulty learning to read and write in their native
language but also for students who have difficulty
learning a foreign language. The following
recommendations are based on the key principles of
the multisensory approach:

Provide opportunities for students to practice
and review a concept frequently (repetitive
principle).
Teach language concepts in a logical progression
and help students to categorize concepts; also
organize these language concepts from simple to
complex (structured, sequential principles).
Build on what students already know, and make
the connection between the known and the new
information explicit (cumulative principle).
Systematically and explicitly teach the phonemes
or speech sounds of the foreign language.
Directly teach students the sounds of the letters
in the foreign language and the letter(s) the
sounds represent (alphabetic/phonetic principle).
Show students how to think about a language
concept to be learned and ask them to explain
the concept in their own words; examples
include rules for applying word endings,
appropriate word order, and subject/verb
agreement (metacognitive principle).
Model for students the way to break apart words
while reading, especially words with more than
one syllable (analysis principle).
Model for students the way to put parts of words
back together for spelling (synthetic principle).

W H A T  M I G H T  T H E  F O R E I G N  L A N G U A G E
T E A C H E R  D O  T O  A S S I S T  S T U D E N T S
W I T H  M I L D  T O  M O D E R A T E  F O R E I G N
L A N G U A G E  L E A R N I N G  D I F F I C U L T I E S ?

http://www.interdys.org/


Additional ways to enhance foreign language learning success
include the following:

When teaching new sounds or phonemes and symbols, teach
only one or two at a time. Emphasize how to use mouth
movements to produce clear pronunciations. After
pronouncing the sound, have students simultaneously trace,
say, and repeat the sound pattern. Repeated, explicit modeling
is key, as is clarifying for students the difference between the
native and the foreign language pronunciation of the same
letter pattern.
Conduct a task analysis of the concept to be learned. Break the
concept into small working steps that are often considerably
more detailed than a typical textbook presentation of the steps.
Model for students how to think through the concept step by
step. It sometimes helps to present a memorization/recall
device, such as a song, mnemonic device, or color-coding
(which works well with rules for word endings).
Use several learning channels simultaneously (listening,
speaking, reading, and writing) to teach a language concept.
Use simple visual aids, such as picture clues, whenever possible.
Provide structured overviews (study guides, summary sheets,
and graphic representations) of the material covered.
Provide guided pair work activities to practice and reinforce a
concept, pairing a strong student with a weaker student.
Use color coding for gender, verb/noun agreement, and other
matching principles in the foreign language to highlight a
concept.
Use devices to remember a concept, such as songs with
specified grammatical sentence structures, special rhythms, and
words in the native language that sound like the word in the
foreign language.
Explicitly model study and test-taking strategies.
Avoid gap-filling exercises, such as vocabulary or grammar
worksheets, unless choices of answers are provided.
Take time to explain how to read grammatical charts in foreign
language textbooks.
Provide sufficient time during tests to accommodate students
with slow language processing skills.

W H A T  A D D I T I O N A L  A D A P T A T I O N S  M I G H T
T H E  T E A C H E R  M A K E  T H A T  W I L L  B E N E F I T
T H E  S T U D E N T  W I T H  S E V E R E  L A N G U A G E
L E A R N I N G  D I F F I C U L T I E S ?

S U G G E S T E D
R E A D I N G S  &
R E S O U R C E S

Birsh, J. R. (Ed.).
(2005). Multisensory
teaching of basic
language skills (2nd
ed.). Baltimore:
Brookes.

Ganschow, L.,
Philips, L., &
Schneider, E. (2001).
Closing the gap:
Accommodating
students with
language disabilities
in college. Topics in
Language Disorders,
21, 17-37.

Ganschow, L., &
Sparks, R. (2001).
Learning difficulties
and foreign language
learning: A review of
research and
instruction.
Language Teaching,
34, 79-98.

Schneider, E., &
Crombie, M. (2003).
Dyslexia and foreign
language learning.
United Kingdom:
Fulton Publishers.

Schneider, E.,
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Sparks, R., & Miller,
K. (2007).
Identifying and
teaching learners
with special needs. 
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B Y   C H E R Y L  S T E V E N S

STEM Plan For Students With
Developmental Disabilities

Teaching STEM is now a standard component of early
childhood education, but do we pay enough attention to
students with special needs?

Educational institutions – from traditional schools to home school
programs – are recognizing the value of early childhood STEM programs
in teaching critical thinking, encouraging curiosity and fostering a love of
collaborative learning and problem-solving.

However, as educators continue to build out their STEM offerings for
younger children, they must pay attention to the needs of students with
developmental disabilities. All too often, students with disabilities find
that STEM activities aren’t designed with enough consideration for their
needs. That lack of consideration is an especially big loss considering that
STEM-focused activities can be especially stimulating and enjoyable for
many students with disabilities and that disability-inclusive STEM
education can have substantial benefits for childhood cognitive
development.

B Y   C H E R Y L  S T E V E N S

STEM Plan For Students 
With Developmental Disabilities

https://careerswithstem.com.au/author/cstevens/
https://careerswithstem.com.au/author/cstevens/


Fortunately, incorporating STEM education for kids with disabilities doesn’t have
to be difficult. If you’re an educator interested in creating fun and interesting
STEM activities for younger children with developmental disabilities, try these
seven easy and fun activities in your classroom. They’re designed to be accessible,
interesting and rewarding for students of many different ability levels, and they
help lay the foundations of logical and creative thinking that lead to a world of
discovery.

Sticky-note matching numbers

A Post-It Number Match Game is a great way to teach basic math skills using a
method that also provides the kinetic stimulation that many learners with
disabilities need in their lessons. All you need for this activity are some markers,
sticky notes, painter’s tape and butcher paper. 
Create a wall display with dots for each number, as well as a numeral on a sticky
note to match. Then, hide the numbers around your classroom and send your
kids on a hunt. Kids will love the accomplishment of finding each number,
counting out the dots and applying each note to its spot! Best of all, the activity
can be easily modified for identifying shapes, colours, or any other learning goal.

Microscope activities

Microscopes are a classic way to get kids interested in the world around them, and

starting with a student microscope kit will help introduce these important tools in a way

that’s accessible for young children with disabilities. Learning to manipulate the

different parts of a microscope can be an excellent sensorimotor experience for

students with disabilities and can help improve their confidence in operating STEM

equipment, with many student microscope kits also coming with learning aids such as

books, experiment cards and prepared slides. Finally, microscopes with digital cameras

are also available that are great for guided learning exercises, as they make it easy for

educators to display specimens on larger screens for easy viewing.

https://careerswithstem.com.au/aca-schools-cyber-security-challenges/


Popsicle stick builders

Experimenting, creating and building are all key parts of the STEM process, and
popsicle stick builders can be an excellent way to get kids going on these key
concepts. All you’ll need are a few Velcro dots and a big bag of multicoloured
popsicle sticks (also called craft sticks). Each dot should come as a pair with a hook
and a loop side. Place one of each on each end of the craft stick and you’ve got a
fun and versatile building toy great for building letters, numbers, shapes and
anything else a child’s mind can dream up!

Classroom caterpillars or tadpoles

Classroom caterpillar or tadpole kits can be a great choice for STEM classrooms

with students with disabilities. Watching and caring for a living creature as it

grows and develops is a priceless STEM experience that can foster a lifelong love

of life sciences. Students of all different ability levels will learn about the life

cycles of the animals around us, and they’ll love watching the amazing

transformation of caterpillars into butterflies or tadpoles into frogs. On top of

that, these kits help teach responsibility and care for living things, which can

benefit children’s social and emotional learning.



Easy stick blocks

With bristles that let them stick together on all four sides, these fun building
blocks (also called bristle blocks) offer all kinds of building opportunities that
other block toys don’t. They’re easy to stick together, but also require effort and
concentration, so they can help students with disabilities learn to solve problems
and work independently. Grab a big lot of them and let your learners’
imaginations run wild, or challenge them to build structures that support small
objects in the classroom.

Solar UV Beads

A box of solar UV beads offers two activities in one — a creative exercise that children

of different ability levels can do, plus an awesome demonstration of a key concept in

STEM. Making jewelry with these clear white beads is a great fine motor skill activity

that offers simple, creative fun, but the real enjoyment begins once you take them out

in the sun. Kids will be amazed to watch the colours of the beads change when they’re

exposed to sunlight, and it offers a great opportunity to show them the power of the

sun and how natural forces can change the things around them.

Pattern Blocks

Recognizing, matching and manipulating patterns is a key early skill for
STEM learners of all ability levels, and pattern blocks are an accessible and
fun pattern-teaching tool that has been used for decades. These brightly-
coloured blocks are an early childhood classic that gives children a dazzling
array of shapes that they can rearrange to learn critical STEM concepts such
as how parts come together to form a whole, shape symmetry and
measurement. They’re also great for many different kinds of learning, from
structured lessons in which learners work to imitate a design, to creative play
exercises in which they make their own.



Teaching Romanian Language and Literature for hearing disabilities students 
in gymnasium cycle

Prof. Daniela Răducănescu
Liceul Tehnologic Special ”Vasile Pavelcu”, Iasi, România

The main difference in learning between hearing children and those with
hearing disabilities is given by how certain subjects are taught. Longer study
time as well as specific methods are required. Special auditory education,
articulation (speech technique), lip-reading and listening exercises are basic
curricular components for students with hearing disabilities in varying
degrees. The perception of written language for the deaf student - which is
much easier to realize than of oral language - is different from that of other
children, from that of the teacher.
Listeners use writing as a secondary form of language, with speech as the
basis. For a child with hearing disabilities, written language is the primary
form, which can eventually serve as a premise for articulation. Residual
hearing, speech, sign language, typescripts and lip-reading, used
simultaneously, streamline the instructional-educational process by
complementing each other.
The complex elements from the content of the standard school curriculum for
the discipline of Romanian Language and Literature are eliminated or reduced
to a minimum level of approach, for the gymnasium cycle for students with
hearing disabilities. From the set of style figures, for example, metaphor is
eliminated, and hyperbole and antithesis are approached based on discovery
by analogy, to highlight the basic characteristics of some notions about literary
theory.

The Romanian language and literature comprises, in an integrated manner,
three components:
• the linguistic component, belonging to the language sciences, which ensures
the correct and efficient use of the language;
• the inter-relational component, belonging to the communication sciences,
which favors the social insertion of the individual;
• the aesthetic and cultural component, belonging to the literature, that
ensures the complex development of the human personality.



The linguistic component is important in the development of the communication
competence of the child with hearing disabilities, favoring the understanding of the
relationship between use and norm and the awareness of the importance of the
linguistic code, doubled by the gesture, in the communication process. In the
gymnasium, the correct and directed learning of the norm of the Romanian Language
and Literature aims at the correctness of the verbal expression doubled by the
expression in mimic-gestural language, by reference to the norm of the standard
Romanian language. Communication in the mother tongue is essential in defining the
family and emotional environment, giving meaning to the sociocultural existence of
each individual and supporting identity awareness.

The interrelational component is complementary to language competence and
emphasizes the direct correlation of communicative behavior to context. The student
with hearing disabilities is aware that any act of communication is based on the sharing
of information, with an effect on individual sociocultural experience. This component
also highlights the major role of compliance with behavioral norms that contribute to
adequate social integration, ensuring the development of the competence to learn to
learn, essential for lifelong learning.

The aesthetic and cultural component aims at developing the affective dimension of the
personality of the student with hearing disabilities, by discovering and understanding
the important role that the local, national and universal cultural context has in the
process of personal development. The study of Romanian literature in relation to
foreign literature, at the gymnasium level, respects the age peculiarities and reading
interests of students with hearing disabilities and proposes a pragmatic approach,
aiming at developing and stimulating creativity, freedom of reception and reading
pleasure,  to understand the universal values ​​and the importance of relating to them, in
the process of forming an autonomous personality.

The information presented in this article is taken from the program adapted for the
Romanian Language and Literature, for the gymnasium cycle, in Romanian education
published in the Official Gazette[1].

___________________________________________________________________________________
[1] Cf Monitorul Oficial al României, Anul 189 (XXXIII) – Nr. 520 bis, Partea I, 19 Mai 2021, p. 269,
https://rocnee.eu/sites/default/files/2021/curriculum/Programe-scolare-invatamant-
special_OME_3702_2021.pdf



PROJECT LESSON PLAN

TEACHER:

CLASS :

LESSON TOPIC :

TYPE OF LESSON:

DANIELA RĂDUCĂNESCU

5TH

EPISTOLAR STYLE :  OFF IC IAL  AND FRIENDLY LETTER

SUMMARY AND SYSTEMATIZATION OF ACQUIRED KNOWLEDGE

G E N E R A L  S K I L L S :

S P E C I F I C  S K I L L S :

O P E R A T I O N A L  S K I L L S : T E A C H I N G  S T R A T E G I E S  -  M E T H O D S  A N D

P R O C E D U R E S .  F O R M S  O F

O R G A N I Z A T I O N :

Correct, adequate and efficient use of the Romanian language in the process of oral
and written communication using as support the sign language;
Expressing one's own linguistic and cultural identity in a national and international
context.

Use of basic syntactic and morphological acquisitions of the standard Romanian
language for the correct understanding and expression of communicative
intentions;
Application of basic lexical and semantic acquisitions, in the process of
understanding and correct expression of communicative intentions;
 Monitoring one's own pronunciation and writing and the pronunciation and writing
of others, capitalizing on basic phonetic acquisitions;
Observance of orthographic and orthoepic norms in the use of phonetic, lexical and
syntactic-morphological structures in verbal interaction;
Associating one's own life and reading experiences with those from other cultures.

During the lesson students will have to:
C1. Orally outline a letter;
C2. Identify different types of letters from
given models;
C3. Reconstruct the contents of a letter
from templates;
C4. Compose in his own way, a friendly /
official letter;
C5. Correctly construct their oral
answers as well as their written ones;
C6. Insert elements of their own culture
in the content of the friendly / official
letter;
C7. Participate with interest in the lesson.

 Conversation, observation, 
 explanation, problem solving.

...........
Frontal and individual activity, in class or
online.

- worksheets, drawing, templates, speech
therapy disc, online language and sign
dictionary;
- psychic: the normal reception and learning
abilities of 5th grade students with hearing
disabilities;
- time: 50 minutes in class/ 40 minutes
online.

T E A C H I N G  A I D S  A N D  R E S O U R C E S :



PROJECT LESSON LESSON PLAN
B I B L I O G R A P H Y :

Psychopedagogical and methodological bibliography:
Burlea Georgeta, “Caruselul cuvintelor – curriculum de support pentru activităţile
metodologice”, Ed. Spiru Haret, Iaşi, 2002.
Burlea Georgeta, “Normal şi patologic în evoluţia limbajului. Esenţialul în logopedie”,
Ed. Spiru Haret, Iaşi şi Ed. Tehnica-Info, Chişinău, 2001.
Frunză, Virgil, ”Facori favorizanți și perturbatori ai activității didactice”, Ovidius
University Press, Constanța, 2003.
Specialized bibliography:
Constanţa Bărboi, Victor Lisman, ”Gramatică și stilistică - pentru uz școlar”, Editura
Universitară, 2009.
https://dlmg.ro/dictionar/

 systematic observation, template drawing/ filling 

E V A L U A T I O N  O F  T H E  A C T I V I T Y :  

https://dlmg.ro/dictionar/


PROJECT LESSON LESSON PLAN
F R I E N D L Y  L E T T E R  ( T E M P L A T E ) :

June 18th, 2020
IASI

Dear Ana,

I am writing to let you know that I will be coming to you in two weeks. You don't even
know how much I miss the cakes made by you and your grandmother, the strawberry
jam and the sherbet you make in the summer.
I really miss the smell of the grass and your apple orchard. I am very eager to see you!

Until our next meeting, I warmly embrace you,
Ramona

 Vasile Pavelcu High School
Str. Flowers no. 58, Iași
Nr. 145 / 12.06.2020

Mr. Director,

The undersigned Eduard Popescu, enrolled in the 5th grade at Vasile Pavelcu
High School, please approve my request to perform remedial classes, during
this summer vacation, in order to recover the lost material during the online
school.

12.03.2020                                                                                         Eduard P.

To Mr. Director of Vasile Pavelcu High School

O F F I C I A L  L E T T E R  ( T E M P L A T E ) :



TEACHING SCENARIO



Integrating technology in Speech and Language Therapy

Prof. Theodor Sîrbulețu
Liceul Tehnologic Special ”Vasile Pavelcu”, Iasi, România

The rapid development of technology in the last decade
(talking only about mobile phones and computers here) has
opened new opportunities, including improved
communication features and general accessibility. For
example, deaf students use sign language, lip-reading, and
texts to communicate, therefore especially visual types of
communication methods like e-mail, instant messengers,
video chats/calls, social media apps, bilingual media,
captions/subtitles,  and websites are appropriate, leading to
better, easier, and faster understanding of the message.
Studies and experiments concluded that computer learning
programmes have been proven to increase learning
efficiency by over 20% in children with various disabilities.
For deaf children, who cannot benefit from sound
information, the teaching educational programs & apps
must be primarily visual, and richly illustrated.
ICT (Information and Communications Technology) can be
integrated into all therapeutical activities as an alternative
means, from regular, traditional speech and language
therapy approach, to new approaches AVT (Audio Verbal
Therapy) and even the Natural Oral Auditory Approach. If
used correctly it will bring the extra motivation and variety
that any activity needs to find success.
Nowadays smart technology has functions that allow it to
be used in our educational and therapeutical activities as
prosthetic, recuperative-compensatory, diagnostic, and
instructional devices. It is up to us, be open and creative.

P I C T U R E  F R O M  P E R S O N A L  W O R K  A R C H I V E  

Hearing aids and
cochlear implants

For students with hearing
loss, technology also means
hearing aids; we are talking
about regular hearing aids
or cochlear implants (CI).

These devices are very good
nowadays, they are smaller
and can connect to other
devices via WIFI or
Bluetooth. In addition, we
need to take into account
that they are very sensitive.
Therefore, our classrooms or
offices should be arranged to
prevent excessive noise.

Noisy footsteps, students
whispering, speaking loudly
or chatting, noisy work
inside or outside the
building, moving chairs or
tables, can affect students
who use hearing aids or CIs.

How can we improve the
environment for them?
-Position in front seats
-Talk facing the student to
allow leap reading
-Use carpets or similar on
the floor
- Soundproof the room
-Use radio/ WIFI
transmitters and mics that
connects to student's devices
- Talk one at a time
- Talk clearly, do not yell
- Repeat/rephrase if needed
Do not avoid to have
natural noisy situations in
the room at all, but when
important information is
transmitted be sure the rules
above are followed in order
to ensure proper reception
and understanding.

P I C T U R E  F R O M  P E R S O N A L  W O R K  A R C H I V E  

https://en.wikipedia.org/wiki/Information_and_communications_technology


PROJECT LESSON PLAN

TEACHER:

CLASS/GRADE:

LESSON TOPIC :

TYPE OF LESSON:

BENEFICIAR

CARACHTERIST IQUES :

THEODOR S ÎRBULEȚU

2ND

HEARING RECOGNIT ION OF ESSENTIAL  WORDS:  DOMESTIC

ANIMALS AND NUMBERS ( 1 - 10 )

SPEECH,  LANGUAGE AND HEARING THERAPY

LANGUAGE DEVELOPMENTAL DELAY BASED ON MODERATE

SENSORINEURAL ACQUIRED HEARING LOSS (SNHL)

G E N E R A L  S K I L L S :

S P E C I F I C  S K I L L S :

O P E R A T I O N A L  S K I L L S :

T E A C H I N G  S T R A T E G I E S - M E T H O D S  A N D

P R O C E D U R E S :

F O R M S  O F  O R G A N I Z A T I O N :

Conversation, Explanation,
Exercise, Demonstration,

Imitation, Intuition, Therapeutic-
educational game

.............

Individual activity/ one on one

1. Develop listening and verbal communication skills.
2. Develop active vocabulary.

                                                                                                           
I

C O G N I T I V E :1 .

-  T O  N A M E  D O M E S T I C  A N I M A L S  A N D  N U M B E R S ;   

-  T O  D I F F E R E N T I A T E  T H E  W O R D S  P R A C T I C E D ;

-  C O R R E C T L Y  P R O N O U N C E  T H E  W O R D S  U S E D ;

-  I S S U E  A N D  R E C O G N I Z E  T H E  O N O M A T O P O E I A

C O R R E S P O N D I N G  T O  D O M E S T I C  A N I M A L S .

 2 .  P S Y C H O - M O T O R :

         -  U S E  T H E  P H O N O - A R T I C U L A T O R  A P P A R A T U S

C O R R E C T L Y  F O R  B E S T  P R O N U N C I A T I O N ;

         -  U S E  T H E  I C T  ( H A R D W A R E ,  S O F T W A R E )

C O R R E C T L Y .

 3 .  A F F E C T I V E :

-  E D U C A T E  T H E  P E R S O N A L I T Y  A N D  R E S T O R E  S E L F -

C O N F I D E N C E ;

-  D E V E L O P  M O T I V A T I O N  F O R  V E R B A L

C O M M U N I C A T I O N .  

1. Use intelligible speech when verbally communicating on the given
theme.
2. Use new vocabulary words in communication.
3. Answer correctly the given questions/tasks including those that use
homonyms (homographs or homophones). 

                                                                                                           
I
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T E A C H I N G  A I D S /  R E S O U R C E S /  B I B L I O G R A P H Y :

- Computer and educational software, cards, dictionary, worksheets, sound amplifier/
headphones
- psychic: the reception and learning abilities of a 2nd-grade student with hearing
disabilities;
- time: 30 minutes.
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Systematic observation, check on the list of improvements in speech and
hearing if the case.

E V A L U A T I O N  O F  T H E  A C T I V I T Y :  

Example from the software used. 
Each animal image, if clicked,
triggers an appropriate sound.
This is a free resource available
only in Romanian.







Final paper: Collection of the interventions of the students during the tests and
activities :

https://padlet.com/grapiras1/pynv0lstyw60yfkk

https://padlet.com/grapiras1/pynv0lstyw60yfkk
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